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Abstract 
The digital revolution and post-truth phenomena have 
dramatically changed the landscape of Islamic education. Truth is 
no longer determined by epistemic authority but by algorithmic 
visibility and emotional resonance. This paper explores how 
Islamic education can construct mediating narratives that bridge 
tradition and modernity in the digital era. Using a qualitative-
descriptive method based on literature review and conceptual 
analysis, the study investigates the epistemological, pedagogical, 
and ethical challenges facing Islamic educators. The findings 
reveal that Islamic education must reconstruct its learning 
models through three strategies: (1) epistemic mediation — 
integrating traditional sanad values with digital literacy; (2) 
pedagogical mediation — developing dialogical learning models 
that promote critical and spiritual intelligence; and (3) narrative 
mediation — constructing inclusive digital narratives rooted in 
hikmah and akhlaq (Islamic Moral). These findings highlight the 
importance of digital ethics, critical thinking, and spiritual literacy 
as the foundation of Islamic education in the post-truth era.  
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A. INTRODUCTION 
The emergence of the digital era has profoundly transformed not only the modes of 

communication and interaction but also the very foundations of how knowledge is produced, 
accessed, and legitimized. Information today circulates with unprecedented speed and volume, 
leading to what scholars term the knowledge crisis—a condition where the boundaries between 
truth, opinion, and emotion have become increasingly blurred. In the post-truth era, as described 
by McIntyre (2018), facts are often overshadowed by personal beliefs and emotional resonance. 
This phenomenon poses a critical challenge to the Islamic educational tradition, which has 
historically relied on sanad al-‘ilm (the chain of authentic transmission) and hikmah (wisdom) as 
epistemic anchors ensuring the sanctity of knowledge and the integrity of truth. 

Islamic education, rooted in the unity of ‘ilm, iman, and ‘amal (knowledge, faith, and action), 
has long served as a moral and intellectual compass for Muslim societies. Classical scholars such 
as Al-Attas (1999) and Al-Ghazali (2013) emphasized that education in Islam is not merely the 
transfer of information but the formation of character and consciousness, where knowledge must 
lead to ethical refinement (tazkiyah al-nafs). However, the digital culture in contemporary life 
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tends to promote immediacy, superficial popularity, and moral relativism, which risk eroding the 
spiritual and moral depth traditionally embedded in Islamic pedagogy. 

In this new paradigm, the concept of authority also undergoes a fundamental shift. Whereas 
the classical model of Islamic epistemology positioned scholars (ulama) as the guardians of truth 
and interpreters of revelation, the digital landscape decentralizes this authority, replacing it with 
algorithmic hierarchies and social validation. As a result, religious discourse online becomes 
fragmented, emotional, and susceptible to populism, weakening the role of Islamic education as 
a stabilizing moral force. Research by Nasr (2012) and Supriyatno (2021) highlights that this 
epistemological disruption demands a reorientation of Islamic education — from a system of 
passive knowledge transmission to an interactive, reflective, and ethically grounded model of 
learning that can address the complexities of digital modernity. 

Several contemporary scholars, such as Husaini (2020) and Fauzan & Ismail (2023), have 
discussed the integration of digital technology into Islamic education, primarily emphasizing its 
pedagogical and institutional dimensions. Yet, very few studies have explored the narrative 
dimension — how Islamic education can construct mediating narratives that bridge tradition and 
technology, revelation and reason, textual authenticity and digital interactivity. Narratives play a 
vital role in shaping meaning and identity; in the post-truth era, where information is often 
fragmented and emotionally charged, building coherent and ethical narratives becomes essential 
for re-establishing the epistemic and moral foundations of truth. 

Therefore, this study is motivated by the need to conceptualize a framework of mediating 
narratives in Islamic education. This framework proposes that education can serve as an 
intellectual and moral mediator—connecting classical epistemology, modern pedagogy, and 
digital ethics into an integrated system. The term mediating narratives refers to the construction 
of educational discourses that not only convey knowledge but also mediate between reason and 
revelation, individuality and community, as well as technology and spirituality. 

In this context, the objective of the present study is twofold. First, it seeks to explore how 
Islamic education can reconstruct its epistemological and pedagogical frameworks in response to 
the epistemic fragmentation of the digital and post-truth age. Second, it aims to develop a 
conceptual model of mediating narratives that preserves the authenticity of Islamic truth while 
fostering critical spirituality—a form of digital literacy grounded in ethics, reflection, and 
compassion. Through this conceptual framework, the study aspires to contribute to the renewal 
of Islamic education as a transformative force that harmonizes faith and reason, tradition and 
innovation, and ultimately restores the moral integrity of truth in the digital civilization. 

 
Figure 1. Background and Problem Mapping 

 
B. METHODS 

This study employs a qualitative-descriptive approach using a literature-based 
conceptual analysis design. This methodological orientation was selected to explore the 
transformation of Islamic education within the digital and post-truth contexts, not through 
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empirical measurement, but through interpretive and analytical reasoning grounded in both 
classical and contemporary scholarship. The focus of the study is not to test a hypothesis, but to 
construct a comprehensive conceptual framework that integrates Islamic epistemology, 
pedagogical innovation, and narrative ethics into a coherent model of mediating narratives. 

Data were obtained from peer-reviewed academic journals, classical Islamic texts, and 
recent theoretical writings in the fields of education, epistemology, digital ethics, and 
communication studies. The combination of traditional and modern sources ensures that the 
analysis remains anchored in Islamic intellectual heritage while engaging with the challenges of 
contemporary digital civilization. Texts by prominent Muslim scholars such as Burhanuddin al-
Zarnuji, Al-Ghazali, and Syed Muhammad Naquib al-Attas were examined alongside modern 
thinkers such as Freire (1970), McIntyre (2018), and Campbell (2017), enabling a dialogical 
synthesis between turath (Islamic intellectual tradition) and modern theory. 

The data analysis process was carried out through three systematic stages, ensuring 
methodological transparency and conceptual coherence: 

1. Reduction (Identification of Core Concepts). 
This stage involved identifying and extracting key philosophical and educational concepts 

related to the research focus, such as post-truth, digital literacy, Islamic epistemology, and 
mediating narratives. Through analytical reading and interpretive reduction, redundant data 
were eliminated to preserve conceptual clarity. The aim of this phase was to reveal the essential 
constructs that underpin the relationship between truth, technology, and education in the Islamic 
worldview. 

2. Categorization (Conceptual Grouping and Thematic Mapping). 
After reduction, the relevant findings were grouped into three central categories: 

epistemic mediation, pedagogical mediation, and narrative mediation. These categories 
represent the multidimensional functions of Islamic education as an epistemological, pedagogical, 
and communicative system. Each category was examined for its theoretical roots, practical 
implications, and interconnections. For example, epistemic mediation focuses on reconstructing 
authority and validation of knowledge; pedagogical mediation emphasizes ethical-digital learning 
practices; and narrative mediation addresses discourse construction and meaning formation. 

3. Synthesis (Model Development and Conceptual Integration). 
The final phase synthesized insights from both classical and modern literature into a 

unified conceptual model of Mediating Narratives in Islamic Education. This synthesis was 
achieved through comparative interpretation, identifying convergence points between Islamic 
epistemology and contemporary educational theory. The model articulates how Islamic 
education can serve as a moral and intellectual bridge in the digital and post-truth era — 
reconstructing authority (epistemic), transforming pedagogy (ethical), and rehumanizing 
discourse (narrative). 

This qualitative-conceptual design was intentionally chosen because it enables the 
integration of philosophical depth with empirical relevance. Unlike purely textual or sociological 
studies, this method allows for an interpretive engagement with meaning, rather than numerical 
representation. It recognizes that the essence of Islamic education lies in its capacity to unify the 
intellectual (‘aql), ethical (adab), and spiritual (ruh) dimensions of human life. 

In summary, the method used in this study situates Islamic education as both a field of 
inquiry and a transformative discourse. Through qualitative-conceptual synthesis, this research 
constructs a framework that is not only descriptive but also normative — proposing how 
mediating narratives can become a model for truth-oriented, ethically grounded, and spiritually 
conscious education in the digital age. 
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Figure 2. Research Method 

 

C. RESULT & DISCUSSION 
Epistemic Mediation: Reconstructing Authority in Digital Knowledge 
The post-truth era has fundamentally transformed the landscape of knowledge production 

and validation. The locus of epistemic authority — once centered on scholars, teachers, and 
credible institutions — has shifted toward decentralized digital systems governed by algorithms 
and popularity metrics. Truth is no longer measured by sanad al-‘ilm (authentic chain of 
transmission) or scholarly consensus, but by visibility and engagement. This transformation 
represents not merely a technological shift but an epistemological rupture that threatens the 
integrity of knowledge itself. 

In this context, Islamic education must act as an epistemic mediator, restoring the balance 
between authority and accessibility. The Islamic intellectual tradition situates knowledge as both 
a trust (amanah) and a path to moral refinement (tazkiyah). As Burhanuddin al-Zarnuji (13th 
century) emphasized in Ta‘lim al-Muta‘allim, the pursuit of knowledge is inseparable from 
respect for the teacher, sincerity of intention, and ethical discipline. In contrast, digital culture 
often promotes immediacy and autonomy detached from moral accountability. Therefore, 
epistemic mediation requires a conscious reconstruction of sanad al-‘ilm — the relational chain 
that connects learners, teachers, and the divine source of truth — within the digital ecosystem. 

This reconstruction begins with redefining digital literacy as not merely the ability to access 
and share information, but the capacity to discern, verify, and contextualize it through ethical and 
spiritual reasoning. The Qur’an explicitly commands this in the principle of tabayyun 
(verification): 

“O you who believe, if a wicked person comes to you with news, verify it, lest you harm 
people in ignorance and then become regretful” (Q.S. Al-Hujurat [49]: 6). 

In the digital world, where falsehoods spread faster than facts, tabayyun becomes the 
epistemic cornerstone for constructing trustworthy knowledge. Teachers, scholars, and 
institutions thus serve as mediators of meaning — guiding students not only to question what 
they see online but also to understand the ethical consequences of believing and disseminating 
unverified claims. 

Epistemic mediation in Islamic education must therefore operate on two interrelated levels: 
1. Restorative mediation, which reconnects digital learners with classical Islamic 

epistemology, emphasizing humility (tawadhu‘), ethical accountability (adab al-‘ilm), and the 
sanctity of knowledge. 

2. Adaptive mediation, which reinterprets traditional concepts of knowledge 
validation in light of digital realities — using verification tools, peer-reviewed systems, and 
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algorithmic awareness to strengthen epistemic integrity. 
By merging classical frameworks such as ‘ilm al-yaqin (knowledge based on certainty) with 

modern information theory, educators can create what may be called a “digital sanad” — a model 
that ensures the authenticity and reliability of information circulating within online Islamic 
learning environments. This digital sanad does not replace traditional authority but extends it, 
embedding moral and spiritual validation into the architecture of digital communication. 

Moreover, epistemic mediation demands that Islamic scholars and educators reclaim their 
position as public intellectuals in digital spaces. Rather than retreating from social media, they 
must engage it strategically — not as platforms of self-promotion but as arenas of epistemic 
responsibility. Through credible online publications, curated learning platforms, and open-access 
repositories grounded in ethical curation, they can shape a digital ecosystem where truth regains 
its sacred value. 

In this effort, the integration of burhani (rational), bayani (textual), and ‘irfani (spiritual) 
modes of knowing — as articulated by Al-Jabiri (2009) and Nasr (2012) — becomes vital. Islamic 
epistemology is inherently plural, yet unified by its orientation toward divine truth (al-haqq). 
When adapted to the digital realm, this triadic model allows Islamic education to transcend 
dichotomies between traditionalism and modernity, combining critical reasoning, textual 
accuracy, and spiritual depth within one coherent framework. 

Ultimately, epistemic mediation is about reclaiming authority with accountability. It calls 
upon educators to act not as gatekeepers of static knowledge, but as facilitators of ethical inquiry 
— ensuring that digital learning remains grounded in the prophetic mission: to teach the Book 
and wisdom (yu‘allimuhum al-kitab wa al-hikmah). In doing so, Islamic education can transform 
the post-truth crisis into an opportunity for epistemic renewal, where technology becomes not a 
threat to truth, but a bridge to deeper understanding and divine awareness. 

2. Pedagogical Mediation: Digital Literacy and Critical Spirituality 
In the digital era, education must transcend the traditional model of information delivery 

and rote memorization. The challenge for Islamic education is not merely to integrate technology 
as a tool of instruction, but to reinterpret it as a medium of meaning — one that can support the 
moral and spiritual formation of learners. This transformation calls for the development of what 
may be termed critical spirituality: the capacity to engage with digital technology intelligently, 
ethically, and reflectively, without losing the spiritual compass that anchors human dignity and 
purpose. 

This concept of critical spirituality resonates with Freire’s (1970) dialogical pedagogy, 
which emphasizes education as a process of humanization and liberation, and Al-Attas’ (1999) 
notion of ta’dib, or the cultivation of right discipline of the body, mind, and soul. When applied in 
the digital context, ta’dib implies that digital literacy must not only encompass technical 
proficiency but also moral discernment — the ability to differentiate between information and 
wisdom, data and adab. Thus, pedagogical mediation is the space where Islamic education 
redefines literacy as a moral-intellectual practice rather than a mechanical skill. 

Pedagogical mediation also acknowledges that digital learning environments are 
emotionally and cognitively complex. Algorithms shape not only what students learn but also how 
they feel and interact. Therefore, educators must intentionally design learning experiences that 
balance the rational (‘aql) and the affective (qalb) dimensions of human development. Through 
interactive storytelling, reflective journaling, and collaborative online inquiry, students are 
guided to interpret digital content critically, to question ideological biases, and to internalize 
ethical reflection within the process of learning. 

In this context, blended learning — combining online and face-to-face interaction — 
becomes an ideal pedagogical model for Islamic education. It allows for the preservation of 
human touch and spiritual mentorship (muraqabah), while utilizing the flexibility and 
accessibility of digital tools. Teachers assume the role of murabbi al-qalb (nurturer of the heart), 
mediating between technological engagement and ethical awareness. Learning spaces are thus 
transformed into digital circles of remembrance and reflection, where critical inquiry is 
harmonized with spiritual consciousness. 
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Moreover, pedagogical mediation necessitates a shift in learning objectives: from 
information accumulation to meaning construction. Students are not evaluated merely by how 
much they know, but by how deeply they understand, reflect, and act upon knowledge. This aligns 
with the Qur’anic principle, “Are those who know equal to those who do not know?” (Q.S. Az-
Zumar [39]: 9), which underscores that true knowledge (‘ilm) must illuminate the heart and lead 
to ethical action. 

In practice, fostering critical spirituality in digital pedagogy involves integrating three 
interrelated competencies: 

1. Cognitive literacy — the ability to access, evaluate, and synthesize information 
from diverse sources with intellectual humility and critical reasoning. 

2. Ethical literacy — the moral awareness to discern between beneficial and harmful 
digital behaviors, grounded in Islamic values such as amanah (trust) and hikmah (wisdom). 

3. Spiritual literacy — the reflective capacity to perceive divine signs (ayat) within 
digital realities, transforming technological engagement into a space for gratitude, contemplation, 
and creativity. 

Through these dimensions, Islamic education in the digital and post-truth era reclaims its 
prophetic mission: to cultivate insan kamil — holistic human beings who are both intellectually 
awakened and spiritually grounded. Pedagogical mediation thus becomes not only a method but 
also a moral project: guiding learners to navigate the digital world with clarity of mind, purity of 
heart, and integrity of action. 

3. Narrative Mediation: Constructing Truthful Digital Discourse 
Narratives have always been central to how human beings construct meaning, identity, and 

moral imagination. In Islamic civilization, storytelling has served not merely as a literary art but 
as a moral pedagogy — from qashash al-anbiya (stories of the prophets) to classical hikayat that 
embody ethical wisdom. However, in the digital and post-truth era, the narrative domain has 
become a contested space where truth is often overshadowed by virality. Emotionally charged 
and polarizing content tends to dominate social media algorithms, shaping public perception 
faster than rational discourse can respond. 

This situation has significant implications for Islamic education. The challenge is no longer 
only how to teach knowledge (ta‘lim), but how to cultivate narrative literacy (ma‘rifah 
qashashiyyah) — the ability to critically engage, construct, and disseminate truthful, ethical, and 
spiritually grounded stories in the digital realm. The Qur’an itself demonstrates the power of 
narrative mediation. It presents stories not as entertainment, but as instruments of reflection, 
moral formation, and tazkiyah (purification of the soul). “Indeed, in their stories there is a lesson 
for people of reason” (Q.S. Yusuf [12]: 111). This verse underlines that narratives are vehicles for 
both cognition and transformation. 

Building mediating narratives in the post-truth context means reconstructing the 
epistemological foundation of storytelling itself. Rather than allowing algorithms to dictate moral 
imagination, Islamic educators and institutions must intentionally design narratives that reflect 
divine attributes — ‘adl (justice), rahmah (compassion), sidq (truthfulness), and wasathiyyah 
(moderation). These narratives are not propaganda, but dialogical bridges that connect hearts 
and intellects, reason and emotion, tradition and technology. 

Practically, mediating narratives can take multiple forms: digital storytelling projects, 
interactive learning videos, virtual discussion forums, and multimedia da’wah platforms that 
embody ethical digital citizenship. When educators frame lessons through stories of moral 
struggle, compassion, or scientific curiosity grounded in Islamic ethics, they humanize faith in the 
eyes of digital learners. The aim is not merely to “counter misinformation,” but to restore 
narrative integrity — ensuring that truth is communicated with hikmah (wisdom) and adab 
(ethical comportment). 

In addition, the pedagogy of mediating narratives should emphasize three layers of 
integration. First, cognitive integration, where digital narratives are informed by verified 
knowledge and authentic sources (sanad al-ma‘rifah). Second, emotional integration, where 
stories evoke empathy rather than anger or superiority, countering the divisive tendencies of 



Proceedings of International Conference on Islamic Education (ICIED) 250 

online discourse. Third, spiritual integration, where the narrative invites contemplation and 
moral elevation rather than mere consumption of content. 

By cultivating these three dimensions, Islamic education becomes an active participant in 
shaping digital civilization — not as a reactive institution but as a transformative agent. This 
approach resonates with the prophetic communication model (tabligh bi al-hikmah wa al-
maw‘idhah al-hasanah), which balances persuasion with empathy, argument with ethics, and 
truth with compassion. 

Therefore, narrative mediation is not simply a pedagogical method; it is a form of digital 
da’wah that seeks to heal the fractures of the post-truth world. It invites educators, students, and 
communities to co-create truthful digital discourse grounded in hikmah and rahmah. Through 
these narratives, Islamic education can reclaim the moral authority of storytelling, transforming 
cyberspace from a site of polarization into a field of collective reflection, ethical dialogue, and 
spiritual awakening. 

 
Figure 3. Conceptual Framework of Mediating Narratives in Islamic Education 

 
[1] Core Problem of Islamic Education 

• Loss of epistemic trust (amanah al-‘ilm) 
• Shifting authority from ulama to digital influencers 
• Superficial religiosity and narrative disorientation 

[2] Mediating Narratives as Transformative Strategy 
A. Epistemic Mediation (Rebuilding Trust in Knowledge) 

• Reconstruct sanad al-‘ilm (authentic knowledge transmission) in digital form 
• Integrate classical verification (tabayyun) with digital literacy 
• Establish ethical and verified digital content ecosystems 

B. Pedagogical Mediation (Integrating Critical and Spiritual Literacy) 
• Adopt dialogical and reflective learning models 
• Foster critical spirituality — merging reasoning (‘aql) and conscience (qalb) 
• Use digital storytelling and collaborative learning tools 

C. Narrative Mediation (Constructing Truthful Digital Discourse) 
• Create counter-narratives grounded in hikmah, rahmah, and wasathiyyah 
• Encourage inclusive and empathetic digital storytelling 
• Frame narratives as moral dialogues, not ideological battles 

[3] Expected Outcomes (Transformative Impacts) 
• Strengthened ethical and epistemic integrity of Islamic education 
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• Formation of digital ummah grounded in compassion and justice 
• Increased resilience against misinformation and polarization 
• Revitalization of Islamic da’wah and pedagogy in digital civilization 

[4] Core Value Integration 
 
Table 1. Core Value Integration 

No Classical Value Digital Reinterpretation Transformative Outcome 

1. 
‘Ilm (Knowledge) 

Digital literacy & fact 
verification 

Epistemic credibility 

2. 
Hikmah (Wisdom) 

Contextual digital 
storytelling 

Balanced reasoning 

3. 
Adab (Ethical behavior) 

Responsible online 
engagement 

Moral coherence 

4. 
Rahmah (Compassion) 

Empathetic digital 
communication 

Social harmony 

5. Wasathiyyah 
(Moderation) 

Inclusive discourse online Narrative balance 

[6] Schematic Representation (Text-Based) 

 
Figure 4. Schematic Representation (Text-Based) 

D. CONCLUSION 
Islamic education in the digital and post-truth era must act as a moral and epistemological 

mediator. By reconstructing epistemic, pedagogical, and narrative frameworks, it can safeguard 
truth while engaging digital culture meaningfully. The mediating narrative model integrates 



Proceedings of International Conference on Islamic Education (ICIED) 252 

classical sanad principles with digital ethics, ensuring that Islamic education remains both 
authentic and adaptive. 

Future research should empirically test this conceptual framework through case studies in 
pesantren-based e-learning, digital da’wah communities, and Islamic universities. This 
integration is vital for cultivating learners who can navigate complexity with wisdom, faith, and 
reason. 
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