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Abstract

The world is facing a post-truth era characterized by massive
disinformation and the dominance of emotions, which in Indonesia
has been accelerated by social media, creating sharp political and
social polarization. This condition threatens social cohesion and
challenges the relevance of educational institutions. This study
aims to formulate and conceptually justify the new role of Islamic
education, namely shifting from a passive-preventive "moral
fortress" to a proactive-mediative "active mediator” in facing the
vortex of polarization. This study also aims to outline a relevant
pedagogical framework and analyze the implementation
challenges and long-term implications of this repositioning of roles.
This study uses a qualitative approach with a systematic review
method. Data were collected from various academic sources such
as journals, books, and reports relevant to the post-truth era,
polarization, and Islamic Religious Education (IRE). Data analysis
was conducted thematically, synthetically, and interpretively to
construct conceptual arguments. The results show that the
conventional IRE model is no longer adequate to equip students
who are vulnerable to disinformation. A repositioning of the role as
an "active mediator" is needed, which includes three dimensions,
namely self-mediation (intrapersonal), interpersonal-mediation
(interpersonal), and public-mediation (proactive). To achieve this,
pedagogical strategies must integrate critical digital literacy,
problem-solving, and innovative learning models such as project-
based learning. The advantage of IRE is its ability to frame these
skills within Islamic ethical values, such as tabayyun (clarification)
as a conscious resistance to divisive social media algorithms.
Although its implementation faces major challenges, particularly in
terms of teacher competence and institutional resistance, this
transformation of roles is highly significant. Its success promises to
strengthen social cohesion and build national digital resilience, as
well as contribute to the health of digital democracy in Indonesia.
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A. INTRODUCTION

The world is currently in the grip of a phenomenon known as the post-truth era (Fischer &
Klazar, 2020; Lewandowsky et al., 2017), a condition in which objective facts have less influence
in shaping public opinion than emotional appeal and personal beliefs (Russell, 2024). This era is
not only marked by an abundance of lies, but more fundamentally, it is an epistemological crisis
where the criteria for determining truth itself have become blurred and contested. The main
symptoms include three aspects, namely the massive proliferation of hoaxes and disinformation,
the dominance of social emotions in public discourse, and the strengthening of religious-based
populism as a tool for political mobilization (Fullerton et al., 2023; Rubin, 2019; Yilmaz et al,,

2021).
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In Indonesia, the acceleration of the post-truth era is driven by the 4.0 information
technology revolution and the deep penetration of social media in various layers of society (de
Oliveira Fornasier & Borges, 2022). Digital platforms have radically changed communication
patterns, shifting audiences from passive consumers of information to active producers and
consumers (prosumers) (Bednarz, 2022; Hallstrom et al., 2024). As a consequence, the flow of
information has become uncontrollable, creating a fertile ecosystem for the spread of divisive
narratives (Mihailidis & Foster, 2021). The most obvious impact of this condition is the
strengthening of political polarization, which is clearly manifested in various electoral contests,
as seen in the 2019 elections with the hashtags #2019GantiPresiden versus #2019TetapJokowi,
and similar dynamics in the 2024 elections (Ulfa et al., 2020). This polarization goes beyond mere
differences of opinion that are healthy in a democracy, it has evolved into the formation of rigid
and mutually rejecting political identities. This polarization takes two main forms, affective
polarization, which is based on emotions, hatred, and fanaticism towards opposing groups, and
identity polarization, which strategically exploits religious, ethnic, and ideological sentiments to
build group loyalty (Renstrom et al., 2023; Vecchi et al., 2021). Social media with its algorithmic
architecture that creates echo chambers, serves as the main catalyst that accelerates and deepens
the division (Rodilosso & Rodilosso, 2024).

The phenomenon creates a paradox for religious authorities. On the one hand, when public
trust in secular institutions such as the government and mainstream media erodes, people tend
to seek guidance from religious figures and institutions (Sirry, 2003). However, on the other hand,
the democratization of content production on social media allows anyone to appear as a religious
"authority,” spreading narrow, unverified interpretations that actually reinforce polarization
(Herbert, 2011). As a result, formal Islamic educational institutions no longer only compete with
the absence of religious knowledge, but must also deal with a flood of conflicting religious
information (Saeed, 1999). This requires Islamic educational institutions to not only be dogmatic,
but also dialogical and proactive in an increasingly crowded and chaotic arena of ideas.

The vortex of polarization fueled by digital disruption has a real destructive impact on the
social order (Esau et al., 2025). The negative consequences go beyond the political arena and
penetrate the fabric of society, including increased social conflict, erosion of public trust in
institutions, hampered development processes, and most worryingly, the fragmentation of social
cohesion. Spaces for healthy and constructive dialogue are shrinking, replaced by digital views
filled with hate speech and verbal violence. If not managed seriously, this phenomenon has the
potential to threaten the values of unity and social solidarity that are the foundation of a pluralistic
country like Indonesia. The greatest threat of the post-truth era is not who wins political contests,
but the destruction of the social "soft network" of mutual trust, empathy, and the capacity for
dialogue across differences, which are essential prerequisites for the sustainability of democracy
and national stability (Block, 2018; Cosentino, 2020; Kan, 2023).

Historically, Islamic education in Indonesia, as embodied by institutions such as pesantren,
madrasah, and Islamic schools, has been a bastion for the formation of morals, character,
spirituality, and noble character (akhlaq al-karimah) (Nilan, 2009; Pohl, 2006; Sugianto et al.,
2025). Its noble goal is to shape perfect human beings (insan kamil) who are faithful, pious,
knowledgeable, and responsible. However, this study argues that the traditional role as a "moral
fortress" or "value instiller" is no longer sufficient to address the challenges of the times. In an
information ecosystem that is polarized and full of disinformation, simply instilling good values is
ineffective if students are not equipped with the ability to navigate, verify, mediate, and counter
destructive narratives in their digital environment (Kozyreva et al, 2020). Therefore, a
fundamental paradigm shift is needed, namely from a passive-preventive role (teaching goodness
and protecting oneself from evil) to a proactive-mediative role (training the capacity to mediate
information conflicts and actively build bridges of understanding).

This study is designed to answer three main questions, namely how the vortex of
polarization in the post-truth era has specifically challenged and shifted the effectiveness of the
current Islamic education model, thereby requiring a repositioning of its role to become an active
mediator, what pedagogical strategies are most essential to implement in order to equip students
with the capacity to be active mediator in the digital space, and what are the main challenges in
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shifting the role of Islamic education to that of an active mediator, including the long-term
implications of this new role for social cohesion in a polarized society. In line with these questions,
the purpose of this study is to formulate and conceptually justify the new role of Islamic education
as an active mediator. Furthermore, this study also aims to outline a relevant pedagogical
framework and analyze the challenges of implementation and long-term implications.

B. METHODS

This study uses a qualitative approach with a systematic review method. The systematic
review method was chosen because of its relevance to the research objectives, namely to construct
a solid conceptual argument by analyzing, synthesizing, and interpreting findings from existing
research corpus. The systematic review method allows for mapping the existing academic
discourse landscape, identifying conceptual gaps, and ultimately constructing a new framework
based on evidence scattered across various scientific sources. The systematic review method is
considered most appropriate for answering research questions such as "why," "how," and "what
are the implications,” which are at the core of this study's analysis (M. L. Jones, 2004; T. Jones &
Evans, 2000; Thomas & Harden, 2008).

The data in this study was collected from various academic sources and relevant
publications. These sources include scientific journal articles indexed nationally and
internationally, books, research reports, and credible online articles, with a focus on key topics
such as the post-truth era, active mediator, the vortex of polarization, Islamic education, Islamic
religious education, and digital pedagogy.

The data analysis process was carried out through three interrelated stages. First, thematic
identification, where the collected data was classified and grouped based on core themes relevant
to the research questions, such as the characteristics of the post-truth era, challenges faced by IRE,
innovative pedagogical strategies, and implementation barriers. Second, synthetic analysis, which
is the process of connecting and piecing together findings from various different sources to
construct a coherent and comprehensive narrative and argument in answering each research
question. Third, interpretive analysis, which goes beyond mere data description to draw broader
conclusions and implications, as well as formulate a new, deeper understanding of the urgency
and framework of the role of active mediator for Islamic education (Gupta et al., 2018; Kadyschuk,
2023; Onwuegbuzie et al., 2012; Ward et al.,, 2009).
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Figure 1. Visualization of the Literature Analysis

SYNTHETIC ANALYSIS

discourse mapping.

C. RESULT & DISCUSSION
The Challenges of the Post-Truth Era and the Urgency of Repositioning the Role of Islamic
Education

The dominant model of Islamic education in Indonesia, both in traditional formats such as
pesantren and madrasah, and in modern formats such as integrated Islamic schools, is
fundamentally oriented towards character building, moral strengthening, and deepening
spirituality (Khoiriyah et al., 2024; Muallifah et al., 2024). Although crucial, this orientation is built
on implicit assumptions about the stability of the information environment, where the authority
of teachers and religious texts is largely unchallenged. However, the post-truth era disrupted by
digital technology has undermined this basic assumption. Students today are no longer in a
controlled information space (Haythornthwaite, 2015; Kohnen & Saul, 2018). They are faced with
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a "flood of information" where misleading, morally damaging, and even fundamental Islamic
values-contradicting content can be accessed with a single click. This situation has rendered
pedagogical approaches that focus solely on memorization or the transfer of doctrinal knowledge
ineffective and irrelevant. The current IRE curriculum is also found to be partial and unsystematic
in integrating comprehensive digital competencies, limited to the technical level of technology use
rather than the level of critical literacy competencies (Hinrichsen & Coombs, 2013).

Failure to adapt to this new reality not only creates problems of effectiveness, but also a
crisis of relevance. If Islamic education is unable to equip its students with the tools to deal with
the most pressing challenges in their world, namely disinformation and digital polarization, then
IRE risks being considered outdated and irrelevant by the younger generation. The conventional
model, designed to "fill" students' minds with correct knowledge, is no longer adequate when
those minds are constantly bombarded with false, half-true, and deliberately misleading
information. Therefore, Islamic education must shift from merely providing a "map of truth" to
training "navigation skills" to read, evaluate, and mediate the various types of "maps" that abound
in the digital landscape. Repositioning itself as an active mediator is both a strategy for
institutional survival and a form of fulfilling an urgent social responsibility.

Evidence in the field shows that the younger generation, including madrasah students and
santri in Islamic educational environments, are groups that are highly vulnerable to exposure to
invalid information. As active social media users, they do not yet have sufficient critical thinking
skills to verify information independently. This vulnerability is exploited by actors who spread
disinformation, as seen in the case of the spread of a fake letter on behalf of the Director General
of Islamic Education of the Ministry of Religious Affairs of the Republic of Indonesia, which shows
how easy it is for the Islamic community ecosystem to become a target of manipulation (Komdigi,
2021). Hoaxes and disinformation are designed to influence anyone, regardless of educational or
social background, because they often target emotional responses rather than rationality.
However, in the political context, the phenomenon of buzzers and the organized spread of hoaxes
has been proven to explicitly trigger polarization, damage the social order, and erode the spirit of
brotherhood (ukhuwah Islamiyah). The vulnerability of these students is clear evidence of the
limitations of conventional education models. Ironically, without digital mediation skills, students
who are educated to be agents of goodness can become victims, or even unknowingly become
spreaders of disinformation that damages social cohesion, a result that is diametrically opposed
to the noble goals of Islamic education itself.

Faced with this reality, the urgency of Islamic education in the digital age is to shape a
generation that is not only intellectually intelligent and spiritually strong, but also resilient and
adaptive in facing the challenges of the times and capable of contributing positively to the progress
of the nation. This requires the adaptation of a curriculum and pedagogy that focuses on the
development of critical thinking skills. The role of teachers must also undergo a fundamental
transformation, from being the sole source of knowledge to becoming facilitators who guide and
nurture the potential of students. The ultimate goal of education must be expanded to include the
development of active, engaged, responsible citizens who are resilient to misleading information.
It is from this point that the role of "active mediator" can be defined more concretely. This role
encompasses three interrelated dimensions of competence:

Self-focus +  Public-focus

Self-mediation Interpersonal-  pyplic-mediation

(Intrapersonal) mediation (Proactive)
(Interpersonal)

Figure 2. The Role of Active Mediator
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Self-mediation (Intrapersonal), is the ability of individuals to mediate the flow of
information they receive, sort out facts from fiction, evaluate the credibility of sources, and most
importantly, manage their own emotional responses so that they are not easily provoked.
Interpersonal-mediation (Interpersonal), is the capacity to engage in constructive and empathetic
dialogue with other individuals or groups who have different views, both in digital and physical
spaces, with the aim of finding common ground or at least mutual understanding. Public-
mediation (Proactive), is the ability to proactively create and disseminate content that is calming,
unifying, and counteracts polarizing narratives. This is in line with the concept of positive cyber
jihad, where Muslim students use digital media to spread friendly Islamic teachings and bring
mercy (rahmatan lil alamin).

Pedagogical Strategy for Building the Capacity of Digital Mediators

To build the capacity of active mediator, the main foundation is the integration of digital
literacy and critical thinking skills into the core of the IRE curriculum. Strengthening media
literacy in the context of Islamic education is a non-negotiable necessity. This is not merely a
technical skill, but a comprehensive competency that includes the ability to identify hoaxes, verify
information sources, recognize bias, and develop a healthy critical attitude towards all media
content. The IRE curriculum must be fundamentally reformed to integrate these competencies
explicitly and systematically, going beyond the level of mere technological introduction. Teaching
strategies must be consciously designed to train critical thinking and problem-solving skills. The
goal is for students to not only be passive consumers of religious information, but also to become
intelligent evaluators, capable of sorting valid information from unreliable sources that are
rampant on the internet (Karim et al,, 2024). Thus, digital literacy and critical thinking should no
longer be viewed as additional subjects, but must become a "common thread" woven into all IRE
material. For example, when studying Sirah Nabawiyah (the history of the Prophet), students not
only memorize dates and events, but are also trained to evaluate various online historical sources,
identify potential biases in narratives, and compare different perspectives (Macazana Fernandez
et al., 2025; Sandoval-Obando et al., 2018).

Pedagogical transformation requires the implementation of innovative and participatory
learning models (Dara & Kesavan, 2025). Several models that have proven to be effective and
relevant, such as digital project-based learning, flipped classroom, and other innovations such as
the use of e-learning, gamification, blended learning, and deep learning, can increase the appeal,
engagement, and effectiveness of IRE learning in the eyes of the digital generation (Carvalho et al.,
2021). Institutionally, institutions such as pesantren are strategically positioned to lead this
literacy movement. Through the organized use of digital media (cyber jihad), pesantren can
become centers for clarifying hoaxes and disseminating Islamic teachings that are friendly
(rahmah), tolerant, and unifying. The pedagogical strategy framework is summarized in the
following table to provide a more structured overview:

Table 1. Pedagogical Strategy Framework for Building Active Mediator Capacity

No. Pedagogical Strategy What is the Purpose? Competencies Developed
1 Islamic Digital Literacy Equipping students with critical Critical Thinking, Information
evaluation skills for online  Verification, Digital Ethics,

information based on the value of
tabayyun (clarification).

Epistemological Awareness.

2 Digital Project-Based Students collaboratively create  Creative Content Production,
Learning digital content (videos, podcasts, Collaboration, Persuasive
infographics) to spread positive and =~ Communication, Digital Project

peaceful Islamic narratives = Management.

(rahmatan lil alamin).

Flipped Classroom Model
and Discussion

Students study the material via
video at home, class time is used for
in-depth discussions, structured
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No. Pedagogical Strategy What is the Purpose? Competencies Developed

debates, and problem-solving on
contempo-rary issues.
4  Problem-Solving-Based The curriculum 1is designed to Contextual Analysis, Empathy,
Curriculum Development address real issues related to Solution Innovation, Active
polarization and disinformation that  Citizenship.
students face in their communities.

Source: Reviews by the Authors.

The comparative advantage of Islamic education in carrying out this mediating role lies in
its ability to frame digital skills within the rich framework of Islamic ethics and spirituality. Rather
than simply adopting secular media literacy models, IRE can internalize these skills as part of the
practice of religious teachings. Media literacy strategies must be explicitly based on noble Islamic
values such as tabayyun (the command to clarify and verify information before accepting it, as
stated in QS. Al-Hujurat: 6), amar ma'ruf nahi munkar (encouraging good and preventing evil in
the digital space), and the development of digital ethics that reflect muslim ethics in online
interactions.

Therefore, teaching students to fact-check is no longer just an academic skill, but is
understood as a religious obligation. This approach provides deeper motivation and stronger
meaning for students. Furthermore, this pedagogy is essentially a conscious act of resistance
against the logic of social media algorithms. Algorithms are designed to maximize engagement,
which is often achieved by prioritizing emotional, extreme, and divisive content. In contrast, the
proposed pedagogy of mediation emphasizes reflection, verification (tabayyun), and empathetic
dialogue, deliberately training students to think and act in ways that are contrary to what
algorithms encourage. Every time a student chooses to pause and verify before sharing
information, or attempts to understand opposing viewpoints, they are actively resisting the
"gravitational pull" of a polarized digital ecosystem.

Implementation Challenges and Long-Term Implications for Social Cohesion

Although the vision for transformation is ideal, its implementation in the field faces
significant challenges. The main obstacles come from three sources, teacher competence,
institutional resistance, and public perception. The first and most fundamental challenge is the
low level of digital literacy among IRE teachers, where many educators (especially in areas with
limited access to technology) still find it difficult to use digital devices effectively and tend to be
stuck in conventional teaching methods due to a lack of relevant and ongoing training. This
obstacle is exacerbated by institutional resistance, where some teachers and administrators feel
more comfortable with traditional methods, while the national IRE curriculum is often rigid and
slow to respond to changing times. The situation is further complicated by limited infrastructure,
financial resources, and technological support facilities in many schools and madrasah. Outside of
educational institutions, challenges also arise from diverse perceptions within society. Although
some parents strongly support curriculum modernization to protect their children in the digital
age, there are also many who are indifferent, do not consider it a priority, and even view such
efforts with suspicion because they are concerned that it will erode traditional values (Kapoor et
al,, 2018; Orazani et al., 2023).

The shift to becoming an active mediator also carries inherent risks. If not implemented
with a strong ethical framework, this role could be co-opted by certain political interests that want
to use educational institutions to promote their agenda under the guise of "mediation” or "unity."
In addition, these modernization efforts have the potential to trigger polarization within the
Islamic education community itself, between groups that support change and those that reject it.
Therefore, the implementation strategy must be participatory and involve inclusive dialogue with
all stakeholders to build consensus and mitigate the risk of internal division.

If these challenges can be overcome, then the transformation of the role of Islamic education
into an active mediator promises very positive long-term effects for social cohesion in Indonesia.
Islamic education will become a transformational force that contributes directly to the creation of
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a more just, civilized, and sustainable society. Graduates of this education system will become
individuals who are not only ritually pious, but also socially mature, democratic, tolerant, and
skilled in peaceful problem solving. By equipping millions of students throughout the archipelago
with mediation skills, a long-term investment is being made in building the social resilience of the
nation. The next generation is expected to be more immune to provocative narratives, more adept
at dialogue, and more committed to maintaining national unity (Hadiyanto et al., 2025).

On a broader level, the success of this transformation will have a direct impact on the quality
of digital democracy in Indonesia. An evolved Islamic education will produce citizens who are not
only intellectually and morally superior, but also have high integrity and social awareness. They
will become active, engaged, and responsible digital citizens, which in turn will improve the
overall quality of public discourse. A society composed of individuals who are capable of critical
thinking, civil dialogue, and rejecting disinformation is the foundation for a healthy and mature
digital democracy (Sarjito & Lelyana, 2025). By taking on the role of an active mediator, Islamic
education not only saves itself from the threat of irrelevance, but also proactively participates in
efforts to save Indonesia's digital public space from damage caused by polarization and
disinformation.

D. CONCLUSION

The analysis in this study produced three main conclusions. First, the vortex of polarization
in the post-truth era accelerated by social media has challenged the effectiveness of the
conventional Islamic education model. The limitations of models that focus on the transfer of
moral knowledge in the face of a flood of disinformation have created a crisis of relevance,
requiring IRE to reposition its role from merely a "moral fortress" to an "active mediator". Second,
this transformation of roles can be realized through the implementation of innovative and
integrated pedagogical strategies. The foundation is the cultivation of critical digital literacy
framed in Islamic ethical values such as tabayyun, implemented through participatory learning
models such as digital project-based learning and flipped classrooms. Third, although the
implementation of this transformation faces major structural challenges, particularly related to
teacher competency limitations, institutional resistance, and public perception, its potential long-
term impact on strengthening social cohesion and the health of digital democracy in Indonesia is
significant.

To deepen and strengthen the conceptual arguments that have been constructed, further
empirical research is absolutely necessary. Future research is recommended to include several
investigative approaches through case studies of implementation using in-depth qualitative
approaches in various educational institutions, such as pesantren, madrasah, and Islamic schools,
including public schools that have implemented mediative pedagogical models, in order to
identify best practices, real challenges, and success factors in the field. An experimental approach
by designing quantitative or quasi-experimental studies is also needed to concretely measure the
effectiveness of the Islamic digital literacy curriculum intervention in improving students' ability
to identify hoaxes while reducing their tendency to engage in online polarization behavior. A more
in-depth policy analysis is also needed to map out how IRE curriculum reform at the national level
can be designed and systematically supported by the government, civil society organizations, and
various Islamic mass organizations.

REFERENCES

Bednarz, ]. (2022). Who is a consumer in the digital era? Still a consumer or a prosumer? European
Consumers in the Digital Era: Implications of Technology, Media and Culture on Consumer
Behavior, 27-42. https://doi.org/10.4324/9781003263685-4/CONSUMER-DIGITAL-
ERA-STILL-CONSUMER-PROSUMER-JOANNA-BEDNARZ

Block, D. (2018). Post-Truth and Political Discourse. Springer International Publishing.
https://books.google.co.id/books?id=kLNwDwAAQBA]

Carvalho, A., Teixeira, S. ., Olim, L., Campanella, S. de, & Costa, T. (2021). Pedagogical innovation
in higher education and active learning methodologies - a case study. Education +
Training, 63(2), 195-213. https://doi.org/10.1108/ET-05-2020-0141

Proceeding of International Conference on Islamic Education (ICIED) 788



Cosentino, G. (2020). Social media and the post-truth world order: The global dynamics of
disinformation. Social Media and the Post-Truth World Order: The Global Dynamics of
Disinformation, 1-147. https://doi.org/10.1007/978-3-030-43005-4/COVER

Dara, V. L., & Kesavan, C. (2025). Analyzing the concept of participatory learning: strategies, trends
and  future directions in  education.  Kybernetes, @ 54(7), 3882-3915.
https://doi.org/10.1108/K-12-2023-2581

de Oliveira Fornasier, M., & Borges, G. S. (2022). The current influence of social media on
democratic debate, political parties and electioneering. Revista de Investigagdes
Constitucionais, 9(1), 73-102. https://doi.org/10.5380/RINC.V911.83460

Esau, K., Choucair, T., Vilkins, S., Svegaard, S. F. K,, Bruns, A., O'Connor-Farfan, K. S., & Lubicz-
Zaorski, C. (2025). Destructive polarization in digital communication contexts: a critical
review and conceptual framework. Information Communication and Society, 28(8), 1499-
1520.
https://doi.org/10.1080/1369118X.2024.2413127,WGROUP:STRING:PUBLICATION

Fischer, R., & Klazar, E. (2020). Facts, Truth, and Post-Truth: Access to Cognitively and Socially
Just Information. International Journal of Information, Diversity and Inclusion, 4(3-4), 5-
19. https://doi.org/10.33137/1JID1.V413/4.33678

Fullerton, A. H., Gabehart, K. M., Yordy, ., & Weible, C. M. (2023). Analysing emotional discourse
among allies and opponents in the news media. Emotions and Society, 5(3), 296-314.
https://doi.org/10.1332/263169021X16893162013622

Gupta, S., Rajiah, P., Middlebrooks, E. H., Baruah, D., Carter, B. W., Burton, K. R,, Chatterjee, A. R, &
Miller, M. M. (2018). Systematic Review of the Literature: Best Practices. Academic
Radiology, 25(11), 1481-1490. https://doi.org/10.1016/].ACRA.2018.04.025

Hadiyanto, A., Putri, K. Y. S., & Fazli, L. (2025). Religious moderation in Instagram: An Islamic
interpretation perspective. Heliyon, 11(4).
https://doi.org/10.1016/j.heliyon.2025.e42816

Hallstrém, L., Jennes, [., Van Dam, T., & Van den Broeck, W. (2024). The power of the prosumer:
what is the ‘prosumer’ potential for publishers in Europe in the digital era? Creative
Industries Journal. https://doi.org/10.1080/17510694.2024.2430026

Haythornthwaite, C. (2015). Rethinking learning spaces: networks, structures, and possibilities
for learning in the twenty-first century. Communication Research and Practice, 1(4), 292-
306. https://doi.org/10.1080/22041451.2015.1105773

Herbert, D. E. ]. (2011). Theorizing religion and media in contemporary societies: An account of
religious ‘publicization’. European Journal of Cultural Studies, 14(6), 626-648.
https://doi.org/10.1177/1367549411419981;JOURNAL:JOURNAL:ECSA;PAGE:STRING:

ARTICLE/CHAPTER
Hinrichsen, |., & Coombs, A. (2013). The five resources of critical digital literacy: a framework for
curriculum integration. Research in Learning Technology, 21.

https://doi.org/10.3402/RLT.V21.21334

Jones, M. L. (2004). Application of systematic review methods to qualitative research: Practical
issues. Journal of Advanced Nursing, 48(3), 271-278. https://doi.org/10.1111/].1365-
2648.2004.03196.X;WGROUP:STRING:PUBLICATION

Jones, T., & Evans, D. (2000). Conducting a systematic review. Australian Critical Care, 13(2), 66—
71. https://doi.org/10.1016/S1036-7314(00)70624-2

Kadyschuk, L. (2023). Interpretive Analysis. 249-255. https://doi.org/10.1007/978-3-031-
04394-9_40

Kan, K. (2023). Post-truth Period in World Politics. World Politics in the Age of Uncertainty: The
Covid-19 Pandemic, Volume 1, 1, 23-32. https://doi.org/10.1007 /978-3-031-39607-6_3

Kapoor, K., Weerakkody, V., & Schroeder, A. (2018). Social innovations for social cohesion in
Western Europe: success dimensions for lifelong learning and education. Innovation: The
European Journal of  Social Science Research, 31(2), 189-203.
https://doi.org/10.1080/13511610.2017.1419336

Impactful Education: Integrating Knowledge, Technology, and Values for Society 789



Karim, A. R., Sugianto, H., & Fitriani, E. (2024). Transformation of The Students Paradigm in
Islamic Education Through The Utilization of Artificial Intelligence. Journal of Research in
Educational Management, 3(1), 11-22. https://doi.org/10.71392 /JREM.V311.23

Khoiriyah, S., Noor, A. M., & Ibrahim, A. M. (2024). Dynamics of Religious Thought in Pesantrens
in Indonesia: Between Radicalism, Moderation, and Liberalism. Al Ulya: Jurnal Pendidikan
Islam, 9(1), 99-113. https://doi.org/10.32665/ALULYA.V911.2958

Kohnen, A. M., & Saul, E. W. (2018). Information Literacy in the Internet Age: Making Space for
Students’ Intentional and Incidental Knowledge. Journal of Adolescent and Adult Literacy,
61(6), 671-679. https://doi.org/10.1002 /JAAL.734;PAGE:STRING:ARTICLE/CHAPTER

Komdigi. (2021, July 1). Kementerian Komunikasi dan Digital.
https://www.komdigi.go.id/berita/pengumuman/detail /hoaks-permintaan-data-siswa-
berprestasi-dirjen-pendidikan-islam-kemenag-ri

Kozyreva, A., Lewandowsky, S., & Hertwig, R. (2020). Citizens Versus the Internet: Confronting
Digital Challenges With Cognitive Tools. Psychological Science in the Public Interest, 21(3),
103-156.
https://doi.org/10.1177/1529100620946707;JOURNAL:JOURNAL:PSIA;ISSUE:ISSUE:DO
I

Lewandowsky, S., Ecker, U. K. H., & Cook, ]. (2017). Beyond Misinformation: Understanding and
Coping with the “Post-Truth” Era. Journal of Applied Research in Memory and Cognition,
6(4), 353-369. https://doi.org/10.1016/].JARMAC.2017.07.008

Macazana Fernandez, D., Berrocal Villegas, S., Nifio Montero, ], CAmac Fernandez, ]., & Mendoza
Hidalgo, M. (2025). Pedagogical mediation and digital technologies on pervasive learning
among university students. E-Learning and Digital Media.
https://doi.org/10.1177/20427530251348598;SUBPAGE:STRING:ABSTRACT;JOURNAL:
JOURNAL:LDMA;WEBSITE:WEBSITE:SAGE;WGROUP:STRING:PUBLICATION

Mihailidis, P., & Foster, B. (2021). The Cost of Disbelief: Fracturing News Ecosystems in an Age of
Rampant Media Cynicism. American Behavioral Scientist, 65(4), 616-631.
https://doi.org/10.1177/0002764220978470;WGROUP:STRING:PUBLICATION

Muallifah, I, Yusuf, A.,, & Karim, A. R. (2024). Strategies for Strengthening Student Character from
an Independent Curriculum Perspective. Istawa : Jurnal Pendidikan Islam, 9(1), 1-19.
https://doi.org/10.24269/1JP1.V911.7700

Nilan, P. (2009). The ‘spirit of education’ in Indonesian Pesantren. British Journal of Sociology of
Education, 30(2), 219-232.
https://doi.org/10.1080/01425690802700321;WEBSITE:WEBSITE:TFOPB;PAGEGROU
P:STRING:PUBLICATION

Onwuegbuzie, A. ], Leech, N. L., & Collins, K. M. T. (2012). Qualitative Analysis Techniques for the
Review of the Literature. Qualitative Report, 17, 1-28.
http://www.nova.edu/ssss/QR/QR17 /onwuegbuzie.pdf

Orazani, S. N., Reynolds, K. J., & Osborne, H. (2023). What works and why in interventions to
strengthen social cohesion: A systematic review. Journal of Applied Social Psychology,
53(10), 938-995.
https://doi.org/10.1111/JASP.12990;REQUESTEDJOURNAL:JOURNAL:15591816;WGRO
UP:STRING:PUBLICATION

Pohl, F. (2006). Islamic Education and Civil Society: Reflections on the Pesantren Tradition in
Contemporary Indonesia. Comparative Education Review, 50(3), 389-409.
https://doi.org/10.1086/503882

Renstréom, E. A., Back, H, & Carroll, R. (2023). Threats, Emotions, and Affective Polarization.
Political Psychology, 44(6), 1337-1366.
https://doi.org/10.1111/POPS.12899;SUBPAGE:STRING:FULL

Rodilosso, E., & Rodilosso, E. (2024). Filter Bubbles and the Unfeeling: How Al for Social Media
Can Foster Extremism and Polarization. Philosophy & Technology 2024 37:2, 37(2), 1-21.
https://doi.org/10.1007/S13347-024-00758-4

Proceeding of International Conference on Islamic Education (ICIED) 790



Rubin, V. L. (2019). Disinformation and misinformation triangleA conceptual model for “fake
news” epidemic, causal factors and interventions. Journal of Documentation, 75(5), 1013-
1034. https://doi.org/10.1108/]D-12-2018-0209

Russell, E. ]. (2024). Certainty in an Uncertain World: Toward A Critical Theory of Opinion. Critical
Sociology, 50(4-5), 691-706. https://doi.org/10.1177/08969205231214806

Saeed, A. (1999). Towards religious tolerance through reform in Islamic education: The case of
the state institute of Islamic studies of Indonesia. Indonesia and the Malay World, 27(79),
177-191. https://doi.org/10.1080/13639819908729941

Sandoval-Obando, E., Dofia, A. M., Gormaz, K. W.,, Martinez, D. L., & Bertone, M. S. (2018).
Pedagogical strategies to promote mediated learning experiences in vulnerable contexts.
Universitas Psychologica, 17(5), 1-13. https://doi.org/10.11144/JAVERIANA.UPSY17-
5.PSPM

Sarjito, A., & Lelyana, N. (2025). Disinformation’s Influence on Public Perception and Defense
Policy Implementation in Indonesia. Multidisciplinary Science Journal, 7(8), 2025362~
2025362. https://doi.org/10.31893 /MULTISCIENCE.2025362

Sirry, M. A. (2003). Membendung Militansi Agama: Iman dan Politik dalam Masyarakat Modern.
Erlangga. https://books.google.co.id/books?id=9BtSb0Gi418C

Sugianto, H., Rofiqi, R., Karim, A. R,, & AR, S. (2025). From Exemplarity to Tradition: The Dialectics
of Constructing Religious Moderation in Pesantren. Proceeding of International Conference
on Education, Society and Humanity, 3, 343-360.
https://ejournal.unuja.ac.id/index.php/icesh/article/view/12836

Thomas, ]., & Harden, A. (2008). Methods for the thematic synthesis of qualitative research in
systematic reviews. BMC Medical Research Methodology 2008 8:1, 8(1), 1-10.
https://doi.org/10.1186/1471-2288-8-45

Ulfa, K., Purnomo, E. P., & Kasiwi, A. N. (2020). The Campaign Strategy of 2019 Presidential and
Vice-Presidential  Elections on  Social Media. Society, 8(2), 284-297.
https://doi.org/10.33019/society.v8i2.137

Vecchi, A, Silva, E. S., & Jimenez Angel, L. M. (2021). Nation branding, cultural identity and political
polarization - an exploratory framework. International Marketing Review, 38(1), 70-98.
https://doi.org/10.1108/IMR-01-2019-0049 /FULL/PDF

Ward, V., House, A., & Hamer, S. (2009). Developing a framework for transferring knowledge into
action: A thematic analysis of the literature. Journal of Health Services Research and Policy,
14(3), 156-164.
https://doi.org/10.1258 /JHSRP.2009.008120; WEBSITE:WEBSITE:SAGE; WGROUP:STRI
NG:PUBLICATION

Yilmaz, 1., Barton, G., Cesari, J., & Deakin, A. (2021). Political Mobilisation of Religious, Chauvinist,
and Technocratic Populists in Indonesia and Their Activities in Cyberspace. Religions 2021,
Vol. 12, Page 822, 12(10), 822. https://doi.org/10.3390/REL12100822

Impactful Education: Integrating Knowledge, Technology, and Values for Society 791



